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Guide to The Creative Curriculum® for Preschool

Knowing Where You Are Heading

As you read this Guide, you may be
standing in front of some large boxes and
wondering where to begin. Explaining
how to start is the purpose of this Guide.
We will introduce you to the individual
pieces that make up the curriculum. Then
we will show you how everything fits
together. We also offer additional resources
for more in-depth information on the
curriculum, including an online tutorial
that walks you through the materials,
online professional development courses,
and face-to-face training.

Before you begin any journey, you need
to know where you are heading. When it
comes to implementing a curriculum, the
objectives for children’s development and
learning help you identify a destination.
The objectives define where you want to
take children—the skills and knowledge
children can acquire when you fully
implement 7he Creative Curriculum®

for Preschool.

A central resource of 7he Creative
Curriculum® for Preschool is Volume 6:
Objectives for Development & Learning. In
this volume we explain the 38 research-
based objectives that are most predictive
of a child’s future success in school. These
objectives define the path you'll take with
the children in your classroom. They
inform every aspect of your teaching, so
you'll see them addressed everywhere—
from the Foundation Volumes to all of the
daily resources. We recommend spending
some time with Objectives for Development
& Learning to learn more about the
objectives and to see how they will enable
you to identify a child’s progress in each
area of development and learning.

Frogressions of Development

and Learning

In order to guide children’s development
and learning, it’s important to understand
what each child currently knows and can
do. For most objectives, we therefore show
progressions of development and learning,
which are depicted in color-coded charts.
The colors represent age-groups and classes/
grades. For example, green indicates
children in a preschool 3 class, and blue
indicates children in a preK 4 class.
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phonological awa aics skills, and word recognition
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The progressions show widely held
expectations of learning and development
for different age-groups and for classes/
grades. For instructional purposes, this
enables you to quickly determine the
developmental levels of each child in your
classroom. Notice that the colors often
overlap. The sample chart tells you that
children in both preschool 3 classes
(green) and preK 4 classes (blue) may be
working at level 4 for Objective 15a,
Notices and discriminates rhyme. It also
tells you that this overlap is widely
expected by developmental experts.
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The inclusion of levels from birth through
third grade makes it possible for you to

assess and plan for children across a broad -

developmental spectrum, including
children with disabilities, children who
demonstrate competencies beyond widely
held developmental expectations, and
dual-language learners. The progressions
show the usual sequence of development,
so you can assess each child accurarely
and use the information to plan
instruction.

Using the Progressions to Plan
You make many decisions each day as

you observe children and respond in
appropriate ways. These observations
require you to think about each child and
consider how best to provide support. The
progressions for each objective help you
decide how and when to adapt an activity.
The progressions are meant to help you
meet individual children’s needs and give
them the opportunity to be successful each
day, regardless of their developmental levels.

The color-coded progressions are also used
in one of your key teaching resources,
Intentional Teaching Cards™. This helps
you see, at a glance, how to match the
activity to each child’s strengths and needs.

Supporting English- and
Dual-Language Learners

Research has shown that supporting
children’s home languages is critical to
their development and learning in all
areas. For example, when families speak -
Spanish at home, a strong foundation in
Spanish makes it easier for children to
learn English. In 7he Creative
Curriculum® for Preschool, extended

discussions and embedded tips help you
understand best practices for promoting
children’s home languages and encouraging
English language acquisition. Objectives 37
and 38 enable you to identify children’s
progress in acquiring English.

All components of the Curriculum were
carefully developed to support English-
and dual-language learners. The
knowledge-building volumes and daily
practice resources are available in both
English and Spanish. The Teaching
Strategies® Children’s Book Collection
includes English and Spanish editions of
all titles, including culturally authentic
literature for children. Many of the
Spanish-language materials are unique
resources created especially for Spanish-
speaking children, not simply direct
translations of similar materials in
English. In addition, the materials engage
families as active partners in supporting
children’s development and learning at
home and at school.

The Creative Curriculum® for Preschool
supports teachers in creating effective
bilingual programs. Your use of the
English and Spanish resources will
depend on several factors: the language(s)
you and other staff members speak, the
language(s) children speak, and your
program’s policies. Best practices
identified in the latest research literature
for supporting English- and dual-
language learners are discussed in more
detail as we examine each resource.

With the objectives of 7he Creitive
Curriculum?® for Preschool in mind, let’s
now take a look at how it works.

English Language
Acquisition Objectives

37. Demonstrates
progress in listening
to and understanding
English

38. Demonstrates
progress in speaking
English
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So...How Does the Curriculum Work?

The Year—

Organized by Teaching Guides
The Creative Curriculum® for Preschool
includes an entire year’s resources for
implementing an effective and content-
rich program that is appropriate for
children at a wide range of developmental
levels. Six Teaching Guides support you
through every part of your day, all year
long. By providing detailed daily plans
that help you get started and manage
each day, Teaching Guides help you
introduce content in a cohesive,
sequential manner.

The Teaching Guides offer step-by-step,
day-by-day guidance to help you plan
meaningful learning experiences for
children. After Beginning the Year, the

Teaching Guides may be used in any order.

Following the Teaching Guides in your
classroom guarantees that what you're
teaching fully addresses the 38 objectives
for development and learning that we
described earlier in this booklet.
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Teaching Guides—

Organized by Studies

Five of the Teaching Guides feature
studies, enjoyable, in-depth investigations
that begin with children’s questions and
encourage them to apply skills in literacy,
mathematics, the arts, and technology as
they explore concepts in science and
social studies. Studies address topics that
are relevant to children and worth
learning about. Later on in this Guide
we’ll take a closer look at how you’ll
bring studies to life in the classroom.
We'll also show you how the Teaching
Guides support you in that effort.

Why Investigate Balls?
Web of Investigations

A Letter to Families

Introducing the Topic
Preparing for Wow! Experiences

Exploring the Topic
(Days 1-5)

Investigation 1: Do all balls bounce?
(Days 1-3)

Investigation 2: Do all balls roll?
(Days 1-3)

Investigation 3: What makes balls move?
(Days 1-2)

Investigation 4: Who uses balls?
(Days 1-5)

Investigation 5: What are balls made of?
(Days 1-5)

Further Questions to Investigate

Qur Investigation

Closing the Study

Celebrating Learning
(Days 1-2)
Reflecting on the Study

ol

Background Information for Teachers
Children's Books
Teacher Resources

Weekly Planning Form
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Studies—

Organized by Investigations
Studies are made up of investigations
that are based on questions that you’ll
explore in depth with the children. Some

Investigation 4

questions take just a few days to explore;
others require a full week. Each
investigation is devoted to finding the

o) st

1o Investigation 3

Queshon ot e Dy

‘Who uses balls?

1
1

What makes balls move?

I Al Invcsngaucn“%

answer to a particular question. In the o e -

Teaching Guide: Balls Study, for example, | i -
Investigation 1 explores one question: ' -

Do all balls bounce? The investigations are e ’

fully supported with innovative ideas

and strategies to help children assess their
knowledge, develop questions, and
successfully find answers by working together.

= w: Investigation 1

Do all balls bounce?

Day1

Day2

Day3

Make Time For.

Interest Areas Toys and Games: sorting trays: a variety ol small

balls

Computer: chewnk version of The Three Hilly

Toys and Games: soting trays: 8 varicty:
o snall balls and ircles

Toys 3nd Games: add spheres and circles

Camputar: chaok vervion of The Three Hilly

Goan Gralf Gaat Gruff
Question of the Day D you think all balls bounce? In your head bigger ot smaller than this Do heavy balls bounce
bt
Large Group Movement: The Imaginary Ball Movement: The lmaginary Ball Song: Clap 3 Friend:
Discussion and Shared Writing: Which Balh Will Discussion and Shared Writing: Height Discussion and Shared Wrting: Wcight and
Bounce! and Bounciners Bouncinest
Materiais: Mighy Minutcs 41, “The Imaginary Materials: Mighty Minutes 15, "Say It Matarials: Mighty Minutcs 40. *Clap 2
Bal"s ballcollcvion: mumeral canls digiul camers: | Show I ball collction Friends Names bull cullotion
Ploy Ball
. Read-Aloud The Tiree Belly Gosrs Gruff Bownce The Three Billy Goats Graff
H | Book Discussion Cand 06 (frst read-skoud) ook Discussion Card 06 (sccond resd-aloud)
i Small Group | Gption 1: Rhymes With Baif Option L: The Long and Short of il Option 1: Letters, Leters. Letiers
Intcational Teaching Card LL10, “Rhyming Chai™s
| | g i prop thay
illusteates pocm o song
| Option 2 Rhyming Zoo
i Intentional Teaching Card LL14, *Did You Ever
i pletures o familar animals; audi I
Mighty Minutes™ | Mighy Minutcs 30. “Dounce, Bounce, Rounce™

Mighty Minuics 33, “Thumbs Up twa
itemi with the same inital sound

Mighty Minuice 37, Litde Bl bal

fop

Bouncing Balls
* Teut ball ou
the

* Une Intentionsl Teaching Card POS. Throw
Hard, Throw Far” and follow the guidsnce
cand.

Send home 3 encournging

tall wich thei children sbout their

childhood ball gamer,

* Invite familics o scces the cbook, The Thwe
Billy Goats Gruff:
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nves i_gd’tim:w 1 :
Organized by Days

Toe Bt By i e e

Investigartion 1

Investigations are organized by individual

days, specific daily plans that offer
guidance for implementing the curriculum

e Bt Bty b b e T

f—

and the featured study throughout the day.

et e, ket o Ve et e 1

+ s w1t ey bt G

For every part of every day, the daily plans

= . 108 0 e e o Mo s
-3 (nioen oy a8

help you intentionally support children’s LN

Lngoak otk fngin et b
ek ot gt m13 e i e

development and learning in all areas.

R —— e b amerca ey 35 10
e B ik e ot fark o b
e o bmsr

S 2 mecome g s 20t

L3 Opemlihelesged Senslt

feiun i

Investigation 1

Vocsbulary

See Book Discussion Card 06, The Theee Billy Goats Grult (Los res cabrilos) for words

Opeaing Routine

+ Sing a welcome song and ak about
wha's here.

Movement: The Imaginary Ball

- Read Piay Ball.

+ Review Mighly Minutes 41, “The
Imaginary Ball” Follow the guidance

on the card using the numeral card
variation.

Discussion and Shared Writing:

Which Balls Will Bounce!

+ Gather the collection of balls.

+ Ask, "Do all balls bounce? | wonder
which ones bounce best. Lets find oul™

= Hald up each ball and ask, "Do you
think this bal will bounce well?™

« Record children’s predictions about
which balls will bounce, and creale tvio
groups: balls they think veill bounce and
balls they think wil nol bounce. Lel
each child lest a prediction. Be sure lo
include some balls Ihal won't bounce
and others that don'l bounce vl €.
colton ball. arange, o football. Alter
testing each ball, have he children
te-sort the balls. (They may wanl more
than two categories.) Take photos of
children testing their predictions and
the seis of sorted balls. Call altention
10 the football and wonder aloud
why it didr't Bounce fike the others.
Reintroduce the term sphere lo describe
balls 3nd point eul that the football is
0l 2 sphere.

+ Say, "I wander which balls bounce the
highest and why some bounce higher
than others. During ouldoor time loday
and tomorrow, wre can try (o find oul”

Belore transiioning 1o interest areas, falk

about the sorling trays and small ball

collections in the Toys and Games area
and how children can use them.

et

As you interact vith children 1 the

inleresi areas, make ume (o

+ Observe children a5 they sorl the balls
1 the Toys and Games area.

« Describe what you see children doing.
5. "You put all he smooth balls in this
section and 3l the bumpy balls in
that section”

+ Ask,"Can you think of ancther way (o
sort the dalls?

- Record what children say and do

Read The Thiee Bily Goals Grufl.

+ Use Book Discussion Card 06, The
Three Bily Goals Grutt, Follow the
guidance for the frst read-aloud.

- Tell chiléren that the book will be
avaiable lo them on the computer in
the Computer area.

Option 1: Rhymes Wich Ball

+ Review Intentianal Teaching Card LLIO,

“Rhyming Chart”
+ Foliow the guidance on the card using
the word bl

Option 2: Rhyming Zoo

* Review Intentional Teaching Card
LL14, "Did You Ever Sec...?” Follow the
puidance on the card.

<, "'+ Use Mighty Minutes 30, “Bourice.

Bounce, Bounce.” Faliow the guidance
on the card.

+ Recall the doy's events.

The Creative Curriculum for Preschool

« Show the rhyming charl you made
during small-group time. Invite the
children to recall chyming words.
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Recap: How the Curriculum Works
By now you know that your year is
organized by Teaching Guides, which
feature studies, which are made up of
Investigations, which are structured by
days. The Curriculum is carefully
organized so that you have both the
knowledge and the step-by-step, day-by-
day support you need to create
meaningful learning experiences for
children. For additional support, we
maintain a database of detailed
alignments of The Creative Curriculum®
Jor Preschool to current state standards.
See TeachingStrategies.com for more
information. The fact is that, other than
children’s families, few people know the
children in your classroom better than
you do—what they need, how they’re
developing, and what interests them.
That's why The Creative Curriculum® for
Preschool gives you a reliable process for
ensuring that what you’re teaching meets
the curricular objectives and your state
guidelines while maintaining flexibility to
adapt learning experiences for each child.

Now that we've explored how 7he
Creative Curriculum® Jfor Preschool works,
it’s time to get into specifics. We'll first
examine each of the components so you
can better understand the purpose of
each piece and when you'll be using it.
We'll then turn to what's perhaps the
most important question on your mind:
“How do I get started?”
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The Creative Curriculum’ for Preschool, Volume_s 1-6

A good place to begin is with the updated
6th edition of 7he Foundation, which
includes a new volume for Science and
Technology, Social Studies & the Arts. This
first set of materials in 7he Creative
Curriculum® for Preschool focuses on
helping you build a strong knowledge
base. These books give the “what” and
“why” of a high-quality early childhood
education and support teachers’
comprehensive understanding

of best practices.

The six volumes in this set discuss in
detail the latest theory and research, how
to support active learning and promote
children’s progress, how to plan for a
variety of engaging experiences, and how
to set up a successful program. Even
expert teachers refer to these resources
from time to time because they’re a
handy reference for understanding how
children develop and learn.

Volume 1: The Foundation
Volume 1 presents the research
foundation of the curriculum, five key
aspects of the curriculum, and all the
information you need to set up

your program.
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Vulume 1

%The

Foundatlon

q

Vel 1: The Faurtarion 165

What’s Inside

“Theory and Research” outlines the
theory and research behind the
curriculum, discusses our view of
children, and offers specific
recommendations for promoting their
learning and development.

“How Children Develop and Learn”
describes how children develop across
the core domains, what makes each
child unique, the stages of second
language acquisition, and the objectives
you can use to observe and assess
children’s development.
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“The Learning Environment” shows
you how to set up and maintain classroom
interest areas, establish schedules and
routines, and organize your days.

“What Children Learn” identifies the
knowledge, skills, and concepts that
preschool children need to acquire along
with the process skills they use to learn
content in the core areas of literacy,
mathematics, science, social studies, the
arts, and technology.

“Caring and Teaching” explains how
careful observations of children lead to a
variety of intentional instructional
strategies for motivating and guiding
children’s learning, offers an approach to
assessment that facilitates planning, and
helps you create a classroom community
where children learn how to get along
with others and solve problems
peacefully.

“Partnering With Families” explores the
benefits of involving families in their
children’s learning and shares strategies
for effective communication.

10

Volume 2: interest Areas

Volume 2 applies the five key aspects

of The Creative Curriculum® to the
interest areas. Each chapter describes
materials that enhance children’s learning
in the 10 interest areas and the outdoors,
as well as strategies for guiding children’s
development and learning.

[l veachingsurategies

The Creative

Curriculum’

for Preschoot

Volume 2

B8
75
What’s Inside
e Blocks o Sand and Water

e Dramatic Play ~ ® Music and Movement

* Toys and Games ® Cooking

o Art e Technology
° Library e Qutdoors
e Discovery
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Volume 2! Literacy

Volume 3 prepares you with knowledge
and tools that will help you inspire children
to read, write, and learn. Literacy offers
practical strategies for intentionally
teaching critical language and literacy
skills and for integrating rich and
enjoyable literacy experiences into all the
interest areas.

@l reachingstrategies

What’s Inside

° A review of the latest research about
early literacy learning

Detailed descriptions of seven
components of literacy

Guidance for planning engaging daily
literacy experiences

Up-to-date information on meeting
the needs of children who are English-

and dual-language learners

Strategies for supporting advanced
language learners and children
with disabilities

: Curriculum* e
! Frr Prescliool "
! L HT
i »
j N P Cresinga lucracerich ovironment docs ot o rseady comeing the wallt wih wonds
! [+ = or placing du floar ta ch i ing by dhoughtfully
£ §g§ Volume 3 E planaing the plyaical emiraament and inclading print that i mesningful ta children.
- - X ¥ [ P macrials help childten
o x d idest. ks e infosmarion end coecept, organie and cxpress
hiic dhourghis, care for the claroon. 3nd Enow what o do. & fieacy ich erviranment
conrers the messsge that eading, wriing, icniog, and speaking are valasble and cofyable,
| T Preschool chiblren nced to enpage wich liracy mterial: 10 xe thea i their play and
i w5 1 ol wih adulr sbout whit thy are doing, thinking. snd fcling, Teachers mu sck
insersionally 10 help chibdrn s wriren o spoiken anguuage thimaghet the day.
X
Lo

Volume 2 Ukaracy o
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Volurme 4: Mathematics

Volume 4 helps you fully understand

the mathematical concepts and skills you
will be teaching and shows you how

to purposefully include mathematics
learning throughout the day. Mathematics
shows how you can incorporate mathematics

into interest areas and explains how to
scaffold children’s learning in each area.

What’s Inside

* Teaching number and operation
concepts, geometry, data analysis,
measurement, and patterns

* Teaching reasoning, problem solving,
communication, connections, and
representations

* Incorporating mathematics learning
into interest areas, routines, and
transitional times

* Planning the mathematics program

* Adapting instruction for children
with disabilities

* Supporting English- and

dual-language learners

12

Chapler| Componsata of Mathematics
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opportunirlcs to [demtify shapes by both name and what they .
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build snd create with shapes or put togechis two- or three-dimenslomal shapes.
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Volume 5: Science and Technology,

Social Studies & the Arts

Volume 5 expands on the content areas of

science and technology, social studies,

and the arts so that these subjects are an

integral part of the preschool day. This

volume supports teachers to plan for and

support children’s learning and

explorations. Volume 5 also gives teachers
a solid foundation to fully and effectively

implement studies in the classroom.

What’s Inside

° Strategies for incorporating learning in

these content areas throughour the day
An in-depth look at studies and how to
fully engage children in project-based
investigations of topics

Guidance for interacting with children
in interest areas as they explore
concepts of science and technology,
social studies, and the arts

Review of the latest related research
and how children develop knowledge
and understanding of these areas

Bl Teachingstrategies

The Creative

Curriculum*

£ Volume 5 aigh-
i Wil

£ A

Science and Techh‘ology,
e Social Studies, -

32 8 the Arts

Chapter 1 Introduction to Selence and Technalegy

Rescsech feom 7he etelon Refiens: Science in the Early Yoers shows thag

! Tng "I diuess in selence and non-science domaing
g ap ce arus, linguage and liccracy, and early math.”
“Children's school readiness In wience and voxial science has been Found to predice
selence achlovement at grade 5, in addiiion 10 math and reading schicvement ot grade
5. even moee steongly than reading readincas docs™ (Becaneman, 2014),

Creativity, exen In the scienves, 1s an imporeant way of discoverlig new words, new
ways of doing things, and new idear dhat no une el has had. Teachers can buikd upan
young chikleen's earning when they actively Inspire chikdren’s navural investigative
skill of “ebserving, wondering, and questionlng” (Bentley, 2013).

“There are numerous links between mathematies and science, Inchiding the
devdopment of eeasoniug, akility to dawily and idencify patternu, problent solve, and
make predictions (Brenneman, 2014).

“The ssienze objectives for development and learning in The Croutive Crrriculun” for Prewheol arce
24. Uses scientific inquiey skills

5.1 knawlodge of the tles of living things

26. Demonstrates knawledge of the physical propertics of objects and maerials
27. Demenstrares knowledge of Earth's covironment

Technology is represented in:

26. Uses tonls and acher technology 1o pesform rasks

Objectives 24-27 encampass the
imporianc arcas of physical science,
carth science, and life science. Far
technology conospes, there are foue
components of technology standands that
apply 10 preschool children: awarencss

of technology: basic operations and
conceps; tools and cquipments and
people and technology. This chapter
discusses cach area and cach component
in ore detall, reluting research to

the teacher’s role and to assessment
strategies. With 1 clear understanding

of the componens of science and
technology: teachers will be sble ta
obiserve children. analyze and evaluate their scienrific keatning, and plan experiences to
expand cach child’s knowledgs of science and technology conceps.

i |

The Crevive Curmausium for Preschool
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Volume 6: Objectives for
Development & Learning Birth
through Third Grade

Volume 6 describes in detail the 38 learning
objectives in 7he Creative Curriculum® for
Preschool. Based on an extensive review of
the latest research and professional
literature in early childhood education,
these objectives are highly predictive of
future school success and are reflective of
state early learning standards. Because the
objectives span birth through third grade,
teachers can see how development and
learning progress over time, making it
easier to see how skill and knowledge
development begins in the early years and
how learning is scaffolded as children grow.

Objective 2

Objectives for Development & Learning
includes the research behind each
objective, progressions of development
and learning, and practical classroom
strategies for promoting children’s
learning as it relates to each objective.

Once you've reviewed the six curriculum
volumes, consider keeping them where
you can refer to them easily throughout
the year.

Establishes s sble o esblih cring reationships and to

enter suceessfully into engoing social interactions are

and SuStains essential skills for school and for success in life. There

Various factors can interfere with a child's abiliy to
form secure atcachiments with adults. Risk Farton such
a3 porverty. dissbilities, or suress may influcnce the
formation of

arefour dimensions 1o dhis objective: establishing and

po Sitive *nining posiire rlstionships with sdults: malking

and keeping friends: relating to odhcr children in

relationsh ip g roupr and interpreing the emoiional cues of odhers

and responding 3ppropriately.

Relationships With Adults
‘The ability to establish caring relationships berween
2 child and the imporant prople in her life is cilled

anachmient, A infant zqueals with laughter a5 3 trusted
adult plays wich him. A oddler struggles to say good-

bye o her mother at drop-ofT tinue. A Z-year-ald
runs Into the room and hugs her teacher hello cvery
inorning. A preschool child works and plays with

friends but knows when 10 atk an adule for help. A first
grader cngages a teacher in a conversation about their

shared interest in horses.

Children’s ability 10 foem paitive echarionships with

adults is important to their social development and

scademic suceess (Berk, 200G; Bronson, 2006, Howes,
2000; Howes et al., 2008; Palermo. Hanish, Martin,
Fabew, & Reiscr, 2007; Pianta, 1999). The mode for

all future relationships begins with the infans caly

interactions with parcnts and other primary carcgivers
(Lamb, Bosnstein, & Teti, 2002; Rubin, Bukowski, &
Parker, 1998). Responding 1 infants’ signah ir critical
10 the devllopment of a trusting, secure relationship

with their primary caregivers {Parcrien & Winmer,
2008).
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(Diamond, 2002; Ray,
Bowinan, & Brownell, 2006; Sigman & Rushin, 1999;
“Trawick-Smith, 2006). Family socialization practices,
such 23 encouraging dependence, may also affeet how
the child separates from the primary cxregiver, how the
chiild responds to other adults, and how oher adulis
respond to the child (Chen, 1996; Hanvood, Miller, &
Lrizarre 1995 Tencick Seuith, 2006).
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rda Objective 2 Establishes and sustains positive relationships
and a. Forms relatianships with adults
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Teaching Guides

Guide to The Creative Curriculume for Preschool

The six Teaching Guides in The Creative
Curriculum® for Preschool offer daily support
for the entire school year. Designed to help
you get started and manage each day,
Teaching Guides are comprehensive, detailed
plans for an entire year. The Teaching
Guides organize firsthand investigative
studies, systematic instruction, and daily
routines in a coherent, careful sequence.
They are plans for investigations,
explorations, and experiences during every
part of every day. In addition to guidance
for implementing rich studies, you will find
suggestions for promoting children’s
development and learning in other contexts.

Five of the six Teaching Guides feature
what we call szudies. The other guide,
Beginning the Year, addresses the first
6 weeks of school. Studies are in-depth
investigations designed to engage
children in interesting topics that are
relevant to their daily lives. Each study is
organized as a series of investigations.
Each investigation is based on a
meaningful question, and each lasts
between 3 and 5 days.

Benefits of Studies

¢ Children actively explore to find
answers to their own questions about
the topic.

e Children investigate topics firsthand
and manipulate real objects.

° Children have the opportunity to
develop skills such as observing,
exploring, problem solving,
communicating, and representing.

° Children learn critical literacy
and mathematics skills in the
context of each study.

Study Topics

Bl reachingStrateges

The Creative

Ctlrlricu‘ljl.’l!mf
Teachin
Gu!dqgg

e i P } Beginr;i.l‘{g )
° Balls Bt e the Year
Bl | {
e Clothes w B
e Reduce, Reuse, Recycle | et o
° 17 | ' .
B u lldl ngs f .'sy Jeaturing the =
° Trees B Balls Study
;
T Reatring e, R

Clothes Study

Koo ke, Coret Apharan, Cat Hovmman

Sfeaturing the S—;

Reduce, Reuse,

Recycle Study

ariad ke, Coeud Aghyen Cate Premas

fearingthe AT
Buildings Study

Kavint Derta, Car Aharon, e Harama

Seaturing the

Trees Study

fad Keded Sarka, Cxol Sgheyan, Cate Horomn
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Guide to The Creative Curriculum® for Preschool

O e o

SECTONS

° Getting Started
° Beginning the Study
° Investigating the Topic

Celebrating Learning
e Resources

Letters to Families

Gem'hg Started

“Getting Started” includes useful

resources, such as a sample letter to
families and a web of investigations.

The letters to families are written in

In the Teaching Guides, you'll also
find “At-a-Glance” pages that give you
an overview of what’s to come. Let’s
now take a look at the sections of the
Teaching Guides.

adapt) them to invite families’

English and Spanish. You may use (or

participation at the beginning of each
study. Family members often have

materials to share, expertise or a special

interest in the topic, or the ability to

connect you with valuable resources in

‘ the community. Letters to families can be

: customized to your program and are

| available via the Classroom and Family

Why Investigate Bails?

Web of tnvestigatont

. Jntre sugses; e Tepi,

The Balls Study Getting Started

Send families a lerrer
intraducing the
study. Use the leteer
to communicate with

L@

diferent kinds of balls, how people use balls, what they are made of, wha is inside

o them, and how high they can bounce. We think balls will make an intercsting study.
familics and as an

i opportunity 1o Invite IFyou can, we would like your help in gathcring a collection of balls to investigate. el
them to participate in nced many diffecent types of bals. Here's a lisc of suggestions, but you may also sead in
the study. balls chat are noc on the list. We'll take good care of them so we can rewen them to you

at the end of the study.

baseball, basketball, ball, football, goit ball, racquatball,
beach ball, bawling Kickball, Koosh® ball, soccar ball, tennis
Dall, cotton ball, marble. ping-pong ball, ball, volleyball,
erystal ball, doggie pool (billiard) ball, WIFFLE” ball

As we study balls, we will leaen concepes and skills in literacy, mach, science, social
studics, the arts, and technology. We'l also be using thinking skills to investigare, ask
questions, solve problems, make predicrions, and test our ideas.

it e O 2
Spend time with your child, playing with balls of il shapes, types, and sizes, such as
playground balls, tennis balls, ping-pang balls, Koosh* balls, volleyballs, bascballs,
foorballs, and marbles. Talk about what the balls arc made of, whether they arc heavy or
light, and whether they ar big or lclc.

Wonder aloud with your child to encourag his or her thinking about balls. For
cxample, you might ask, *I wonder what' inside a tennis ball. | wonder how far you can
chrow a foil ball, a beach ball, ora teanis ball. How can we find oue™

Help your child use ll of his ar her senses when playing with balls. You might ask,
“What does i look fike? Fecl like? Saund like? Smell like2"

Sec how many types of balls you can find around the house and in your neighborhood.

Play 2 game while riding in the car, bus, or train. Think of all the words that contain the
word ball in them. Look for cxamples of balls around you.

A the end of our study, we'll have 3 special event to shaw you what we've learned.
Thank you for playing an impartant role in aur learning.

16

Resources Online Portal. The online portal
is a password-protected URL that you
v will receive via e-mail.

The Balls Study Gelting Started

Envicle una carta

a las familias para
informarles sobre cl
estudio. Use la carta
para comunicarse y
<coma una oportunidad
para invitarles a
participar.

Nosotras hemos notado que los nifos tiencn gran interér cn las pelotas, bolas y balones.
Ellos sicnten curioridad por las distinras clascs, como son usados, de qué estin hechos, qué
ticnen adentra y qué tan alto pueden rebotar, Por cs0 creemos que un estudio de las pelotas,
bolas y balones pucde ser interesante,

Para poder realizar nuestro estudio, neccritamos su ayuds para reuni una coleccidn de
pelotas, bolas y baloncs con ¢l fin de investigarlos. Si pucden colaborar, 3 continuacién, les
oftecemos algunas sugerencias, pero siéntanse libres para enviar cualquier tipo que no esté
incluido en fa lisca. Los cuidaremos bien y sc los devolveremos al fin del estudio.

baldn de baloncesto, ping-pong. bolila (mota)  de gall, pelota de playa,
balén de futbol, baldn de e alzodén, bolitas de pelota de tenis, pafota
voleibol, bola de billar, cristal, canicas, globos, Koosh', pelota WIFFLE',
bola de boles, bola de pelota de béisbal, pelota  pelotas para mascotas

A medida que estudiemos Las pelotas, bolas y balones, se 3prenderin conceptor y s¢

deserasen | icas, ciencia, cstudios sociales, tecnologia y
as artes. Al misma tiempo desarrollarcmos & de ieno i do, hacicndo
preguntas, resolviendo problemas, haciendo prediccioncs y comprobando nucstras idess.

Psen tiempo con su nifio o nifia jugando con pelotas, bolas y baloncs de todas las formas,
tipos y ramaios, como pelotas para jugar cn cf patio, bolas de tenis, bolas de ping-pong,
balones de voleibol, pelotas de béisbal, balones de itbol y canicas. Hablen sobre el matetial
con que esedn hechas, 5i son pesadas o livianas o si son grandes o pequedias.

Picnsen en vor alta para estimular ¢l pensamicnto de los niios. Por cjemplo, ustedes
podrian decir, "Me prcgunto qué tiene adentro una pelota de tenis. Me pregunto qué an
Iejox podemos lanzar una bola de papel de aluminio, una pelota de playa o una pelota de
tenis. ;Cémo podemor averiguarlol™

Aljugar con pelotas, bolar y balones, ayuden 3 su nifo o nifa a usar todos los sentidos.
Ustedes podtian preguntar, “;A qué se parcce? ;Como se siente! ;Comao sucnz? ;A qué hucle?”
Ver cuintos tipos de pelaras, bolas y balones pucden encantrar en casa y en el vecindaria.
Buscar cjemplos de pelotas a su alrededor mientras viajen cn cl auto, el autobis o cf tren.
Al finalizar nuestro estudio, tendremos un evento especial para celebrar lo aprendido. De
antemana, les agradecemos su participacién y su importante rol en nuestro aprendizsje.

The Crealive Curriculum for Preschool 7
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Guide to The Creative Curriculum® for Preschool

Web of Investigations

This section introduces the concept of an
idea web—a way to think about the key
ideas related to the topic and the ideas
children might explore. Each study
includes a preliminary idea web along
with extra space for you to record your
own ideas. In this way, you can adapt

The Balls Study Getting Starled

the Teaching Guides to the resources that
are available in your community and the
particular learning that you want to
emphasize. Consider adding to the web as
new ideas come to mind and checking
others off as they are captured in the
investigations and other experiences.

The Balls Study Getting Started

The Teaching Guide Featuring the Ball
Study includes five invesigations chrough
which children explore the balls that
fascinare them. The investigations
incorporatc indoor and outdoar activitics
about the scientific propertics of balli—
why they bounce, roll, and move—and
opporwnitics for children to cooperare.
Some of the investigations alio include a

Our Investigation

/A

hollow or solid

site visic as well as demonstrations of the
use of balls in sporcs and excrcise by family
members and friends. Each investigation
explores important concepts in science and
social studics and strcngthens childeen's
skills in literacy, math, technology, and the
acts. Expand chit web by adding your awn
ideas.

height

weight

diferent materials.

Investigation §

page 60

/N

speed

S,

Investigation 2

distance

page 3¢

Investigation 3
' / page 42

B ) /\
&

consiruction
ke

workers
children
exercisers /

Investigation 4

/ et

The Crealive Curriculum for Preschoal s
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Guide to The Creative Curriculum® for Preschool

Beginning the Study

“Beginning the Study” takes you through
the process of introducing the topic and
giving children time to explore. It also
shows you how to set up initial
exploratory investigations. Exploration is
an important step. Children are not ready
for formal investigations until they’ve
become familiar with objects or materials
related to the study topic.

Children have a natural, spontaneous
curiosity that drives them to investigate.
As children explore, teachers question,
probe, and draw children’s attention to the
characteristics of the materials being

examined. During this exploratory time,
children talk about what they already
know about the topic and generate
questions they’d like to explore further.

“At-a-Glance” charts precede every
exploration and investigation. They will help
you plan by giving you a bird’s-eye view of
what your next few days will be like. The
number of days on a given chart varies
according to the question(s) being
investigated. We'll explore the times of day
(e.g., Large Group, Read-Aloud, and Small
Group) in more detail later in this Guide.

The Bats Siudy Begring e Sty

fiaterials—The “At-a-Glance”
chart shows you all the '

Dutdoor Experiences-—

These activities relate to the
study topic or present an
intentional teaching strategy for
promoting children's motor
skills. The suggested activities
are a starting place for planning
meaningful outdoor
experiences. You can vary the
activities according to children'’s
strengths, needs, and interests.

The Batle Sty Begenng he Stusy

materials and books you'll

use for each day of the
investigation.

<.+ Exploring the Topic

wn Gy vt o oy

Guestions for Exploraiion or wm ]

- Whar do we know abour balls? What do we want to find our?

Day 1 Dy 2 Day s Duyd

) Make Time For...

investigation—In addition to
children's own questions,
these preselected questions
actively engage children

in the topic they're studying.
Children explore them

by engaging in hands-on
experiences that support their
learning and use of important 7
investigational skills. A

¥
-
.

Question of the Day— ~

As part of the arrival routine ,

and with help from you or a v
family member, children s
answer a question related to
something planned for that

Children’s Bools~—

Interest Areas. o ngGomes 8

Computer ok v
o)

Toyt s Comes b wui bl
e s d At

Voney ol B

[
+ T iyl s e slrn
[ o el el

Queston of the Day

* On oy, cosge fmdy el 1

vt i e o (sl Ll

bt

Large Group Song " g s P

© Sen e s i i derbing e
[ ain

sy ot i i iy

Thor T Vol vt roudrirasiiatuapios
Abue 4

SnrieFamiir b st the ool Th L
L i o Y 808,

sl e

vaington | " .
iyt Read-Aloud

s

et Rl for)
jary 2 Cand 0

7
Small Group
& e i Cand

/ VLIG, Temgra T

~ Opbon 3 Sotog 8

P Lot Tochiog Catd
treres .

e oed i

Mighty Minules™  Abgher Mamses 13, Sy b,
Shom e

u

Family Partnerships—

Nighey M 47, S U

day. You will briefly talk about
their responses later in the day.
The questions of the day in
English and Spanish are
available online via a password-
protected URL that you will
receive via e-mail.
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The Creative Curriculum® for
Preschool includes fiction and
nonfiction books from the
Teaching Strategies® Children's
Book Collection. The nonfiction
titles relate closely to the topic
you are studying.

This section suggests ways to
involve children's families in your
program.

18 b

Wow! Experiences—
These are special events
such as having classroom
visitors, site visits, and
celebrations. Suggestions
for Wow! Experiences
encourage you to take
advantage of the resources
in your community.
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Guide to The Creative Curriculum® for Preschool

Investigating the Topic

“Investigating the Topic” presents the
important questions you’ll be exploring
with the children as you make your way
through the study. Each investigation
focuses on finding the answer to a
question or two closely related questions.

You don’t have to follow the questions

in any particular order. If you notice

that children are keenly interested in one
aspect of the study, go ahead and start
with the questions related to that
investigation. If you decide to address the

¢ asking questions

nerviewing

counting

TR S
@ l(_“'\/hl;c')

iting maps, charts,

art and writing materials

questions in a different order, simply

review the relevant “At-a-Glance” pages

and make any adaptations that are
necessary to ensure the flow of the

content. When planning for repeated

read-alouds, be sure to pay particular

attention to the order in which you’ll be
reading books aloud with the children.

@t Investigation 1
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Guide to The Creative Curriculum® for Preschool

Celebrating Learning

When the study ends—that is, when most
of the children’s questions about the topic
have been answered—it’s important to
reflect on the experience and celebrate what
the children have learned. Each Teaching
Guide has a section called “Celebrating
Learning.” Here you’ll find ideas,
suggestions, and experiences to help you
review and evaluate what children have
learned and organize a celebration to help
bring closure to the study.

If possible, plan a classroom event to share

the children’s learning with families,

other classes, administrators, and perhaps

the community. Here are some ideas:

* dramatizations

* class-made displays

* open house with demonstrations or
interactive experiences for families

¢ videos or slide shows

e sharing of dramatic play settings

Celebrating Learning

Dap1 Dar2

Make Time For...

Interest Areas

T tins

Kdtin

oyt Fun H
* Ut i Teabig

Question of the Day

s e e boll il e ol sy
sy

LOrgE GIOup  owement The by A P "ot Moy Wk A
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RITY NN

e
[t Py Wl M e e

Read-Aloud e funk Kok ey e

makers b opas

small Group

Mgty MIULEs™ Moy S 2, Thny ™ Stohiy Musses 0, “Bosne, M,
uy
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Children develop important skills as they
make plans, develop displays, write

- invitations, create signs and decorations,

and prepare refreshments. Involve guests
in sample investigations to show them the
processes that children used and what
they learned. Encourage children to share
what they learned. Invite guests to ask
children questions about the study. This
culminating event shows that children’s
work is valued and important.

This section also encourages you to think
about the study experience. You can use
the questions to guide your reflections
and think about how you might approach
the study differently when you try it
again with next year’s group.

Celebrating Learning

The Bl Shwdy Celebratong Lesmng
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Tha Batle Study Ceicbrten Lesenog

What were the most engaging parts of the study?

At ther other topics that might be wordh investigating?

11 were to change any part of the study, it would be:

Othee thoughts and ideas [ have:
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Guide to The Creative Curriculum® for Preschool

Resources

The final section of each Teaching Guide
suggests additional resources that may help
you implement or expand the study.

Background Information for Teachers
This section presents basic information
about the study topic that will help

you understand it better before you get
started. While it isn’t necessary for you to
be an expert, it’s helpful to know enough
science and social studies information to
respond to children as they investigate and
ask questions.

This section also has vocabulary to use as
you talk with children during their
explorations. Many of these words are
featured in the daily plans of the Teaching
Guides. There’s no need to drill children
on the meanings of these words; just use
them in your conversations.

For example, an interaction using the word
hollow might sound like this:

Child: There's nothing inside this ball.

Teacher: You're right; the ball is
hollow. But there's air inside it that
we can't see! What else can you think
of that's hollow?

Children’s Books

In addition to the children’s books specified
in each Teaching Guide and provided for
you in the children’s book collection, you
may wish to supplement daily activities
and interest areas with some of the
children’s literature listed in this section.

Teacher Resources

The teacher resources provide additional
information and ideas for enhancing and
extending the study.

Now that we've spent some time walking
through the Teaching Guides, let’s
examine some of the other pieces that
make up The Creative Curriculum® for
Preschool. You'll be directed to use these
pieces often as you make your way

through the Teaching Guides.

The Batle Study Resouscrr The Batts Sty Resources
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Guide to The Creative Curriculum® for Preschool

Additional Teaching Tools

Intentional Teaching Cards™

Each day, with direction from your
Teaching Guide, you will select and use
an Intentional Teaching Card™. These
cards describe playful, engaging activities
that can be implemented throughout the
day. Designed for ages 3—6, the
experiences presented on these cards
support social-emotional, physical, and
language development, as well as
development and learning in literacy and
mathematics. They are typically offered
during small-group time, but many are
also appropriate for large-group, outdoor,
and one-on-one experiences.

Each Intentional Teaching Card™ explains
how to implement the activity in your
classroom. It includes the objectives
addressed by the activity, a list of marerials,
suggestions to help you include all children,
and questions to guide your observations.

Intentional Teaching Cards™ are written
in English on one side and Spanish on
the other. If you have English-language
learners whose home language is Spanish,
these cards will help you plan activities
that support the further development

of their home language along with their
acquisition of English. Whether you speak
Spanish, English, or both, you'll also
find strategies to help English-language
learners engage fully in the activity.

They are presented in the “Including

All Children” section of every card.

One of the most important features of
each Intentional Teaching Card™ is the
color-coded teaching sequence. It

explains how to individualize the learning
experience to meet the strengths and
needs of every child in your classroom.
'The color coding is meant to give you a
starting point for the activity. The way an
experience is carried out with a 4-year-old
at the end of the year may be very
different from the way you use it with a
3-year-old at the beginning of the year.
The colors are explained in more detail in
Objectives for Development & Learning.

If you are using the GOLD™ assessment
system, use your most current assessment
information to decide where in the teaching
sequence to begin with each child.
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Guide to The Creative Curriculum® for Preschool

The colors correspond to widely held
expectations for the following age or
class/grade ranges:

yellow: 2 to 3 years
green: preschool 3 class
blue: preK 4 class
purple: kindergarten
pink: first grade

silver: second grade
brown: third grade

Title—Presents the title of
the activity.

What You Do—Lists the - e

‘Number Cards

What You Do

The teaching sequence helps you
ensure that the activity is meaningful
for each child, regardless of his

or her developmental level.

MO04

Toys and Games

materials to use and
explains how to do the
activity.

Teaching Segqu

Suggests ways to adapt the
experience according to the

needs and abilities of each
child. It helps you individualize ™
the activities and scaffold N
children’s learning.

N
N

other semall manipulstives

1. Invits the ehildren fo explore the number carde. Show
them the numeral sn one stde of the card, Turn the
card over and count tha number of ot togethe,

2. Invile the chifdren o name any numbers they knawe.

3, Encowrage Uhe children 1o use Iheir fngers, buttons, or
ether manlpulstives 1o count each quanlity,

comtessties caler

“This card hava 4 an i, Lec wwam it xer, Can you pue « M

. rés o o i an
2 bunion on cxch dox? s i o caaoang

v Shem et 10 pich i

4, Continus the aciivity 34 long as  interesls the
hildren. Expiain thal you will keep (he number cards

10 the Toys and Games area for them lo uze during
choice time.

Teaching Sequence

Yewow

oA

ilh the numbers 1-3, i the dots. 2t atime
19 Lha child. Offer Uhe ex3ct umber of objects needed 10 malch the card.
“ Wiy care s o do ot i, Can you ok a baston o the dort™

~Now we lave two butians. Lers vy ta put a hutton un cach dot that you see™

Shaw cards 1-5 nd ask the thld 1o mame the ancs he of ¢he knows.
“Here i awiton o th

I him (@ put 2n object on each det whie counling them oul.
“Ler put 1 button en each do, C:an you count them ar wy pot”

¥

© How lora A the chobd atieed

catan

malch objectt o dols,

8 acthety? ()
Loy out the cards from 1-5 wilh the numernl side facing p. Avk the child {0 count from 1-5

33 you polet 1o each card. itz the child lo thoose 3 caed, hame the nurmeral, and tum t over to od Learni

“Leci tear by counting; 10 5. Here are the numeraly 1-5 to look at as you count. Can you
point o the number one!”

“Which cand will you pat pebbies an fesi”

1410 nd place them b count ta

*1 thal number, favite the child Lo counl out the mumber of objects as sha places buions on the card.

“Vou picked the cand with an & on it. Can you count out # besds to go with it

Include cardy 1-20, Create piles of 10-20 objects.Ivite the child Yo count and setect the
pumeral eaed that fells how many objacts are in the ple.

e i this pided Cam you i d s mean i biscit”
Create s pile of mare than 20 objects. Invile the child o count the sbiects. and wrile the numers!
thal the number of obfects represent.

Bl reachingstrategies
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ference Number—Helps

you quickly locate a particular

activity. Intentional Teaching
Cards™ are ordered
numerically within each of
these categories: Language
and Literacy (LL), Mathematics
(M), Social-Emotional (SE),
and Physical (P). In this
example, M0O4 refers to the
fourth card in the mathematics
category. The numerals on
the cards are not meant to
recommend a sequence. You
do not need to use the cards
in any particular order.

- Objectives~—Lists the

objectives and dimensions
from Objectives for
Development & Learning
that are addressed during
the activity.

Gred

Offers strategies for
ensuring that all children
can participate, including
strategies that are
particularly useful for
supporting English-language
learners.

luding All Children—

Questions (o Gu

ide Youy
(hservation—Use these
questions to reflect on what
children might be learning
during the experience and
focus your observations for

assessment and planning.

* Related LearningGames®™

Suggests resources from
The Creative Curriculum®
LearningGames®, a series
of award-winning, research-
validated early learning
activities that are fun for
children and extend their
learning at home. You and
the children’s families may
access LearningGames®
activities via the online
portal.
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Mighty Minutes™

Mighty Minutes™ explain short activities
with songs, chants, thymes, and games.
They help you turn every minute of

the day into a learning opportunity.
Mighty Minutes™ can be used anywhere
to teach language, literacy, math, science,
social studies, or physical skills during
“in-between” times, such as when youre
preparing to go outside or gathering
children for large-group time. Like all
the other materials in the Curriculum,
Mighty Minutes™ are rooted in the curricular
objectives so that even your shortest
activities support children’s learning and
development in important areas.

Mighty Minutes™ are available in English
and Spanish. Because the activities are
short, fun, and interactive, they’re perfect
for encouraging development in both
languages. Mighty Minutes™ can be used
throughout the day to maximize learning
time, and teachers may opt to do some

in English and others in Spanish.
However, as with the Inzentional Teaching
Cards™, it’s best to avoid doing the
activity in both languages during the
same period because the activity will run
longer than intended and children may
tune out the less familiar language.

Say It, Show It

Objective 20 .
Uses number cosicepts and operations
Related Obijectives: 1, 3, 5,7, 8, 11,34

{31

\

1. Chant, and snap, tap, or\clap the beat, ..

N\,

Appy, tappy, tappy;
Appy, tappy, too. AN
Appy, tappy, tappy,
I'll show my card to you!
2. Hold up a numeral card from 1-10.
3. Ask the children to name the numeral.

4. Invite them to perform a simple motion
to demonstrate their knowledge of the
quantity that it represents. Say, “Can you
hold up four fingers? Can you jump four
times?”

Blreachingstrategies

\

- Title—Presents the title of

the activity.

Reference Mumber—
Helps you quickly locate
individual Mighty Minutes™
cards. We refer to the
Mighty Minutes™ by number
and title throughout the
Teaching Guides. You do not
need to use Mighty Minutes™
in any particular order.

™ Objactives—Lists the

objectives from Objectives
for Development & Learning
that are addressed in the
Mighty Minutes™ activity.

t

What io-—~Explains how
to do the activity.

On the Bacl—The reverse
side of each Mighty
Minutes™ card suggests
ways to change the activity
either to (1) focus on a
different area of learning
or (2) increase or decrease
the complexity of the
activity. The Teaching
Guides also show you how
to adapt some of these
activities to make them
relevant to the study topics.
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Teaching Strategies® Children’s
Book Collection

Reading aloud with children is the best
way to inspire a love for reading and to
promote language and literacy skills—
and there are many wonderful books! The
Teaching Strategies® Children’s Book
Collection contains 79 high-quality
children’s books (the bilingual curriculum
has 150). The collection includes beloved
classic tales, contemporary works by
well-known authors, and original
nonfiction books created especially to
complement the studies featured in the

Teaching Guides.

We've carefully selected a variety of
culturally and linguistically relevant
books for children and families from
diverse backgrounds. It is important

for children who are learning more than
one language to be introduced to
children’s books in English as well as in
their home languages. In some cases, we
translated well-loved English-language
children’s books into Spanish so that
Spanish-speaking children can hear and
enjoy them in their home language.

26

Wee also consulted experts who helped us
select authentic, high-quality children’s
books in Spanish. The result is a rich
collection of literature in both languages
that includes alphabet books; counting
books; nonfiction books; concept books;
books featuring patterned text; and
narrative picture books that encourage
children’s exploration, interaction,

and enjoyment.

Many children’s books in our collection
are available as eBooks on a DVD.
Designed for use with compurers and
interactive whiteboard technology, these
eBooks encourage creative retelling of
stories and are a terrific resource for
English-language learners. Fully
translated and read in both Spanish and
English, eBooks build children’s
confidence and excitement about reading.
Two copies of the eBooks DVD are included
in The Creative Curriculum’ for Preschool.

La
Gallinita
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Guide to The Creative Curriculume® for Preschool

Book Discussion Cards™

Some of the best children’s books have
fairly complex story lines. Experts
recommend reading these stories to
children at least three times for them to
benefit fully. Book Discussion Cards™
explain how to read and talk about
selected books in the Teaching Strategies”
Children’s Book Collection. Intended for
quick reference during group read-alouds,
Book Discussion Cards™ offer suggestions
for introducing each book, emphasizing
vocabulary as you read, commenting on
characters, and asking probing questions.

farv section — Vicdbulaes

The best way to prepare for a read-aloud is to
read the entire book by yourself and then
read the Book Discussion Card ™. Feel free to
.keep the card in your lap for quick reference
while you're reading to children, but try to
avoid reading from the card. The best
read-alouds are lively. They're fast-paced, and
they involve much eye contact and
interaction between the teacher and children.

Emational Development
section shows you how to use
the story to support children's
development in the all-
important social-emotional
domain.

offers definitions. They

are not formal definitions
from a dictionary. Instead, | ST »‘
they use “teacher talk," or s
ways you might explain
the words to a

preschooler. The words

are central to

understanding
the story.

/
v
/ (IbiEhag i
/
St Sovial g o 7 The Little Red Hen
x Wamtges byt Retold by Bonnic Dobkin
on. Spmmmor e o
i l--a\\.- e weh pat b
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ey T
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N e vom Al
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PR e :
Loty e
o T el
i eamitton
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Herol :
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Sty et
- e
e e Y, ol
P o =
dahtyeint
+ Reaacte Alnidd S arnn ) ~Ad
During the ¥irsz d-Aloud, The Second chﬁ -Aioy The Third Read-Aloud should

you'll present new ideas

and ways of thinking. You
can tell children the names
of the characters, hint at the
problems they face, and make
comments about what the
characters might be thinking.
These strategies encourage
children to think beyond the
words and illustrations in

the story, moving them from
literal meanings to higher-
level thinking. Following the
first read-aloud, pose the
after-reading questions. You
may also have to help
children answer them.

should occur 1 or 2 days after
the first one. This time, by
asking different questions
and adding clarifying
comments as you read, you
can help children name the
characters and identify the
problem. You may find the
children better prepared to
answer questions the second
time, and you can guide them
to answer more fully.

occur within a week of the
second one. Invite the children
to identify the main characters
and describe their problem.
During this read-aloud, you
probably won't have to read
much of the book. You can
show an illustration and ask,
“What is happening here?” or
“What do you think [character’s
name] is thinking?" By the third
read-aloud, children should do
much of the talking. You can
encourage them to use the
vocabulary from the book
as they explain what's
happening in the story.
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Book Discussion Cards ™;
When to Use Spanish and
When to Use English

A strong foundation in children’s home
languages helps them learn English. Books
are a wonderful way to support children’s
skills as they hear, discuss, and learn about
language. Book Discussion Cards™ give you
strategies for promoting children’s
comprehension, recall, and vocabulary
development through book-reading in
English and Spanish.

If children’s home language is Spanish and
you (or a staff person in the classroom)
speak Spanish, the first reading of the book
should be in Spanish. This will aid
children’s comprehension of the story and
introduce new words in their home
language. Later in the day or the next day,
the book should be read to the children in
English. This is the first time children will
hear the book in English, so follow the
guidance on the Book Discussion Card™
for the first read-aloud.

28

When reading the book in English, avoid
repeating the page or the story
immediately in Spanish. Reading
immediately in another language can
confuse children, and they might tune
out the less familiar language. Also,
reading in two languages during one
session makes the story time twice as
long, and children may become restless.
Instead, help children comprehend the
story in English by using gestures, props,
and other visual aids and by dividing
longer stories into two or more reading
sessions.

Later read—alouds should take place in
both English and Spanish, but not in the
same session. Informal small-group times
throughout the day are perfect for using
Book Discussion Cards™ because they
provide a supportive setting in which
English-language learners may practice
their emerging English skills.
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Guide to The Creative Curriculum® for Preschool

Putting It All Together: A Snapshot of Your Day

Now that you have an idea of the big
picture, how the curriculum is organized,
and what the individual pieces are, let’s
look at how it all fits together to make
your teaching day seamless.

Get Organized

In one of the boxes you’ll find your
Teaching Strategies® Resource Organizer.
Use this specially designed binder to
assemble everything you plan to use on a
particular day and keep it close at hand.

"The Teaching Guide you are currently using
slides into the center pocket of the binder.
Slip the back cover into the pocket so you
can still turn the pages easily.

The side pockets hold the Intentional
Teaching Cards™, Book Discussion Cards™,
Mighty Minutes™, and children’s books
that you'll be using that day.

Investigation 3

I What makes balls move?

e Ares

Question ofthe Dy

Lorge Growo.

[T———

SmanGran

Nighty Whoter™

Get Acquainted With Daily Plans
Open a Teaching Guide that features a
study and turn to either “Exploring the
Topic” or “Investigating the Topic.” At the
beginning of the exploration and each
ensuing investigation, you'll see a few
“Ata Glance” pages. These pages give you
an opportunity to look ahead, review the
activities, gather your materials in advance,
and consider any adjustments that you
might need to make for your class.

Next, you'll find a set of daily plans for each
investigation. Daily plans provide detailed
guidance for discussions, books, ntentional
Teaching Cards™, recommended Mighty
Minutes™, and other materials that you'll
use on particular days. The purpose of the
daily plans is to help you intentionally
support children’s learning and
development in all areas while you explore
the topic.

Here’s how a typical daily plan page looks:

oo Bt Yty btigatey 9 o

Investigation 3

B it Teschng ot +
WAL A et P g o0
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As you can see, the daily plans contain all

of the information you need to prepare
for and implement a seamless day of
teaching. The best part about the daily
plans is that they give you structure and
guidance for the whole day while offering
you flexibility to choose different options.
That way, you'll be sure to meet your
children’s particular interests and needs.

Components of a Daily Plan
Let’s now take a closer look at each of the
components of a daily plan.

Vocabulary

We've selected key vocabulary in both
English and Spanish to introduce during
that day’s group discussions, read-alouds,
or Intentional Teaching Card™ activities.
Children will have multiple opportunities
throughout the day to hear these words
and construct an understanding of what
they mean. Some of the selected words
are what the research calls “rare words,”
words that are not a part of everyday
speech but are important for children to
learn. Your role is to look for
opportunities to promote understanding
of those words.

Large Group

Large-group experiences offer children a
sense of belonging to a group. In this
setting, children can practice
communication skills. They express their
questions, ideas, and feelings and share
their work. These group gatherings are a
good time to talk about and solve problems
that affect the whole group, discuss what
children are learning, and plan what to do
next. In the Teaching Guides,

30

large-group time typically lasts 15-20
minutes and consists of three events: an
opening routine, a large-group experience,
and discussion and shared writing.

Opening Routine

Every day begins with a welcome song
and an account of who is present. It’s a
great way to build the children’s sense of
community. You'll find suggestions for
welcome songs in Mighty Minutes™. If
your program requires you to perform
other daily routines, such as reciting

the “Pledge of Allegiance” and observing
a moment of silence, this is a good time
to do so.

Discussion and Shared Writing

Here you’ll find suggestions for leading a
discussion with the children. This is a
good way to promote language skills,
introduce new ideas related to a study,
build community, and explore social—
emotional concepts. The discussions
include shared writing, an interactive
process in which you and the children
develop a text together on chart paper, a
white board, or a smart board. You will
be the scribe and record children’s ideas.
Use “self-talk” as you model writing, e.g.,
“I'm going to begin writing Keshan with
an uppercase letter, or a capital letter,
because it is a person’s name.”

More information about shared writing is
presented on Intentional Teaching Card ™
LLO1, “Shared Writing,” and in chapter 3
of The Creative Curriculum® for Preschool,
Volume 3: Literacy.
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Guide to The Creative Curriculume® for Preschool

Choice Time

For choice time—which your program
may call center time or work time—each
child chooses the interest area in which
he or she would like to work thar day.
Children may also choose with whom
they’ll work and what materials they’ll
use. Choice time typically lasts for an
hour or more, not including cleanup.
During this time, all of the interest areas
are available to children, and they are free
to move to the areas of their choice.

The Teaching Guides offer ideas to consider
as you interact with and observe children
in the interest areas each day. For more
detailed information about how to set up
interest areas, display materials, and
interact with children in the interest
areas, see The Creative Curriculum® for
Preschool, Volume 2: Interest Areas. You
will also find guidance for planning and
supporting children’s learning in interest
areas in Volumes 3, 4, and 5.

Read-Aloud

Plan to read aloud with the children

at least twice during a half-day session
and three times during a full-day session.
Each day, your Teaching Guide will suggest
a book from the Teaching Strategies®
Children’s Book Collection. You'll use

that book in an interactive, or shared,
reading experience.

The Teaching Guide provides detailed
support for reading aloud. Sometimes the
daily plan will direct you to locate a Book
Discussion Card™. Book Discussion Cards™
will lead you through interactive, repeated
read-alouds. Remember that each read-
aloud serves a purpose!

You can read aloud as a whole group or,
more effectively, with smaller groups

of children. You can also informally share
books from the Library area during
choice time or more casual read-aloud
times. Select books on the basis of
children’s interests, concepts you want
children to understand, or the sheer
enjoyment of good books.

Learn more about how to lead an interactive,
shared reading experience by reading
chapter 10 of 7he Creative Curriculum®
Jor Preschool, Volume 2: Interest Areas and
chapter 3 of The Creative Curriculum® for
Preschool, Volume 3: Literacy.

ha frant
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Small Group

Small-group time is a period of 10-15
minutes, during which you work with
just a few children. You use engaging,
hands-on activities to intentionally teach
new concepts, particularly those related
to language, literacy, and mathematics.
You promote social-emotional and
physical development through these
experiences as well.

As you use this section of the daily plan,
you'll refer to an Intentional Teaching
Card™ for an explanation of an activity
or experience. You may also find
suggestions for adapting or modifying the
experience according to your current
study topic.

Two options for small-group experiences
are offered each day, giving you the
freedom to choose the experience that best
meets your needs and those of the
children. Both experiences target the same
concepts or learning objectives. The first
option is usually easier to implement
because it has fewer materials to gather or
steps to follow. The second option may
require a little more effort on your part.

Learn more about how to lead a small-
group experience by reading chapters 2
and 4 of The Creative Curriculum® for
Preschool, Volume 1: The Foundation.
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Mighty Minutes™

During the course of any day there are

. little chunks of time that, when used

effectively, can be prime “teachable
moments.” These moments occur
between activities, or at the beginning or
end of another planned experience.

We've recorded brief learning
opportunities on Mighty Minutes™ cards.
The cards are held together by a ring that
you can hook onto your belt loop so you'll
have the activities right at your fingertips
when you need them. Note that the
Teaching Guides sometimes suggest ways to
adapt Mighty Minutes™ to your current study.

Large-Group Ro undup

'The day ends with a large-group
experience that brings closure. During
large-group roundup you'll talk with
the children about what happened that
day. The events will then be fresh in
children’s minds when families ask,
“What did you learn at school today?”
This is also a great time to discuss your
plans for the next day.

Teaching Tips

Various “teaching tips” appear in shaded
areas throughout the Teaching Guides.
Some tips explain why we suggest a
particular experience or strategy. This
helps you share research findings with
others (e.g., families and administrators)
and explain the value of what you're doing
with the children. Other tips give you
strategies for supporting English-language
learners in your classroom. Teaching tips
sometimes direct you to other resources in
The Creative Curriculum® for Preschool.
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How to Get Started

Guide to The Creative Curriculume® for Preschool

Now that we've reviewed the big
picture—how the Curriculum is
organized, what the individual pieces are,
and how to use the daily plans—it’s time
to turn to the most exciting part: getting
started!

Whether this is your first year of teaching
or your twentieth, the six curriculum
volumes are the best place to begin.

In these volumes you’ll find all the
information you need to set up your
program. You'll become familiar with the
38 objectives for development and learning
that are the most predictive of school
success (and why they’re so important).
While refining your teaching practice,
you'll gain more knowledge about how
children develop and learn. We strongly
encourage you to take the time to
understand as much of this information

as you can before you begin the year.

'The scope and sequence document
available via the online portal, outlines
the concepts and skills on which the
curriculum focuses and the order in
which they are introduced. You might
find it helpful to spend some time with
this resource so you'll understand how
what you do every day relates to the
curricular objectives and your state
guidelines.

)

\Y3

As you’re thinking about the year ahead,
consider browsing through each of the
Teaching Guides to get an understanding
of the content and the flow of concepts.
With the five Teaching Guides that feature
studies, take some time to review the
background information for teachers,
prepare the letters to send home to
families, and gather the materials you'll-
need. It’s also helpful to determine the
number of weeks that each Zeaching
Guide covers and, then look at your
school’s calendar. Note holidays, special
events, and your school’s assessment cycle
so you can plan your study sequence
accordingly. Remember that, with the
exception of Beginning the Year, you may
use the Teaching Guides in any order.
Choose an order that fits well with your
school’s calendar and children’s interests.

o o e
oo
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The planning and preparation you do

for each day helps ensure that children
are able to make the most of their
experiences in the program. It also makes
everything more efficient. Before each
week begins, take some time to review
the upcoming investigation(s) and
complete your weekly planning. Reflect
on the previous week as well. Each week’s
plan should reflect ideas that children
enjoyed exploring, problems that need to
be addressed, individualized planning for
children, and any adjustments based on
past activities that were particularly
successful and those that were not. We
recommend that you follow these steps:

* Review the upcoming investigation(s)
that you and the children will carry out
that week.

* Read the “Atra-Glance” pages preceding

the investigation(s).

Look for any upcoming Wow!
Experiences that may need more time
for preparation.

Decide which small-group experience
you will offer each day.

Complete your “Weekly Planning
Forms.” You can find these forms via
the online portal. They are pre-filled
with relevant content from the Teaching
Guides, but they can be edited so you
can individualize the plans to meet the
strengths, needs, and interests of the
children in your room.
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* Gather the materials you’ll need.

* Use the Resource Organizer to store the
Teaching Guide that youll be using that
week as well as the relevant Jntentional
Teaching Cards™, Book Discussion Cards™,
children’s books, and Mighty Minutes™.

For more information on weekly
planning and using the “Weekly
Planning Form,” see chapter 2 of The
Creative Curriculum® for Preschool,
Volume I: The Foundation.

Wl reachingstrategies

The Creative Curriculun’ for Preschool

Weekly Planning Form, continued

Reflecling on the week:

Individual Child Plz
Bl reachingStrategies

~To Do™ List:

The Creative Curricubon’ for Preschosl

Weekly Planning Form

Week of: Teacher:

Study:

Monday Tuesday

Viednesday

Thursday

Friday

Interest Areas

Large Group

=—

S Read-Aloud

Small Group

Outdoor Experiences:

Family Partnerships:

Wow! Experiences:

LAC. Bemesds UD e

fan:

oo

o=

e

LR R

ER

nnonnnononooRornonAIRIAIN AN DO NDN N



- o o e WO EE NN R E R
——  e— wes  aw g D =

Conclusion

Guide to The Creative Curriculum® for Preschool

You're now ready to begin implementing
The Creative Curriculum® Jor Preschool in
your classroom! We hope this Guide has
been helpful and that you feel confident
about preparing the children in your
classroom for success in school and in
life. Get ready for a great year! All of us at
Teaching Strategies thank you for using
The Creative Curriculum® Jor Preschool.

For more information about how we can

Support your program, please visit us
online at TeachingStrategies.com or call

800.637.3652.

Copyright © 2016 Teaching Strategies, LLC.
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